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When I was teaching high school, my principal, Dick
Sagor, took me aside and asked if I would be willing to mentor a student teacher. I said, "Let me think about it."
Bob Hamm, whose classroom was next door, had worked with many student teachers. He told me a student teacher was an "opportunity to give something back to the profession."
Ward Lewis, across the hall, warned, "You never know who you will get!"
Pat Cole advised, "The student teacher I had last year could hardly write a sentence and barely spelL"
I was in my fourth year of teaching high school English and, even though I was working awfully hard and recognized that my lessons were still far from perfect, I was finally sensing that things were under, at least, moderate controL The fact is that I loved my classes. I had taught several courses three or four times, and the units were old friends. My radar for students was so much better than when I started out. I could sense when one of my at-risk sophomores didn't understand the writing assignment, and, thus, I could anticipate interruptions and head them off.
There were still intense hallway conversations, but most of the time classes were productive. 
Mentoring Pre-interns
One way to get started with mentorship is to serve as a supervisor teacher for a "pre-internship" or some other teacher assisting experience. Most universities require students to spend significant time in a classroom before undertaking the more full responsibility of student teaching. At our university the pre-internship takes place
Language Arts Journal of Michigan when students are juniors taking their first course in curriculum design and instruction. These students are often just starting the core courses of their academic major and
have not yet taken methods courses in their content area.
While these future teachers may not have the advanced coursework they need to be ready for full responsibility for secondary teaching, they still have strengths that mentors can build on. Of course they are individuals, and mentors can best begin by setting up a time to carefully interview the pre-interns, and learn about their perceived interests, strengths, and weaknesses.
Still early in their formation as teachers, these students need to spend time observing secondary students and teachers. That observation will be most valuable if it is directed, if the mentor teacher points out specific things to look for. Before teaching particular lessons that pre-interns will observe, it is valuable if mentor teachers share goals, Intern teachers are often unaware of the specific abilities of secondary students. They need to discover the diverse skill levels middle school and high school students bring to the classroom and how to design lessons to meet and advance those skills. A good mentor knows his or her students well, and will be able to help new teachers break down complex assignments into the component parts that make success possible. I think it also typical that universities "Curriculum and Instruction," "Rhetoric and Composition," "Adolescent Literacy," "Reading," and so on.
My principal Dick Sagor was right that taking on an intern teacher would be a learning experience.
Secondary English teachers have a critical role to play in supporting, mentoring, and preparing the next generation.
Consider this essay an invitation to become involved in mentorship in your district and to become engaged with teacher education universities and programs at all levels.
Perhaps accepting this invitation will mark the next step in your own professional growth.
